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As members of The Ferns Academy community, we are all responsible for following The Ferns 1, 2, 3 Code. 

 

 

 

READY – are you ready? 

Are you ready to listen? 

Are you ready to learn? 

Are you ready for PE, with your kit? 

Are you ready for assembly to start? 

Are you where you need to be? 

 

 

RESPECTFUL – are you being respectful? 

Are we treating everyone with respect? 

Are we using kind words? 

Are we being polite and showing good 
manners? 

Are we including everyone? 

Are we thinking about others? 

 

 

SAFE – are we all safe? 

Are we thinking about how to be safe in the 
playground? 

Are we doing the sensible ‘Ferns Walk’? 

Have we tied our shoelaces? 

Are we managing our bodies? 

Do we tell an adult if we are unhappy? 

Do we help our friends to stay safe too?  

We also: 

• meet and greet children with a personal greeting and a smile because it makes children feel important 

and valued and helps them feel that they belong to The Ferns family; 
 

• say a personal goodbye at the end of the day in the playground to ensure that all children are safely 

dismissed. 
 

• value and recognise behaviour that is over and above by awarding power points, special mentions 

and sending notecards home.
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Introduction 

At The Ferns Primary Academy, we are committed to creating a safe and secure environment in which 

children can learn. Everyone is expected to take responsibility for their actions and to show care and 

concern for people, the academy and everything in it. We recognise that every member of the academy 

community has a responsibility for promoting good behaviour in school. We will always take a 

considered and sensitive approach so that we can support all of our pupils in order to help them develop 

as citizens who will contribute positively to society and manage their environment in a thoughtful and 

considerate way.  

The academy takes a positive attitude towards discipline and behaviour, creating an atmosphere of 

friendly and relaxed relationships. Good behaviour is encouraged through a mixture of high 

expectations, clear policy and an ethos which fosters discipline and mutual respect between children, 

and between staff and children. It is the responsibility of children, all staff, governors and parents to 

ensure that high standards of behaviour are maintained and that cooperation and high expectations 

are at the centre of our beliefs.  

Discipline is seen as a positive and motivating factor and is an integral part of our ethos, encouraging 

children to care for one another. The skills associated with emotional regulation are taught explicitly 

to children using ‘The Zones of Regulation’ curriculum. Children are taught that all emotions are valid 

and can be categorised into four coloured Zones. A strong distinction is made between how we feel 

and how we subsequently behave. The term ‘unexpected behaviour’ is used to describe behaviour that 

is in the wrong place and/or at the wrong time. Through discrete lessons, modelling and consistent use 

of language, children learn to navigate their zones through the course of a day, use tools and strategies 

that support their regulation, understand more about responding proportionately to setbacks and are 

aware of the impact their behaviour has on the Zones of others. 

Aims 

• To develop a whole academy behaviour policy supported and followed by the whole academy 

community, parents, teachers, children and Governors, based on a sense of community and 

shared values. 

• To apply consistent expectations and guidance to create a caring, family atmosphere in which 

teaching and learning can take place in a safe and happy environment. 

• To teach, through the academy curriculum, values and attitudes as well as knowledge and skills. 

This will promote responsible behaviour, encourage self-regulation and encourage children to 

have respect for themselves, for other people and for property.  This will be done throughout the 

curriculum but specifically in PSHE (Personal, Social and Health Education), and through The 

Zones of Regulation.  

• To encourage children to accept responsibility for their own behaviour, understand the impact of 

their behaviour (both positive and negative) – recognise and celebrate the positive and to correct 

where necessary. 

• To find every opportunity to celebrate individual and group success by highlighting and promoting 

models of positive behaviour and by providing a range of rewards for children of all ages and 

abilities. 

• To make clear to children the distinction between minor and more serious incidents and the range 

of consequences that will follow. 

• To treat problems when they occur in a caring and sympathetic manner to improve behaviour. 

The Role of the Learner 

• To follow The Ferns 1, 2, 3 Code of being Ready, Respectful and Safe. 

• To respond appropriately to instructions from all staff. 
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• Learners have a central role in the development of their own self-regulation.  Through negotiation 

and discussion, learners are given choices, which help them to develop a sense of responsibility 

for their own behaviour. 

• To be mindful of their current ‘zone’ and that of others. 

• Learners participate in setting their own achievable targets. 

• Learners are encouraged to discuss their problems in confidence with a member of staff with 

whom they feel secure, normally in the first instance their class teacher. 

The Role of the Staff 

All staff share the responsibility in positive behaviour management through celebrating behaviour 

appropriately, supporting children with understanding and responding to their ‘zone’ and ensuring 

appropriate and consistent consequences are in place where behaviour is unexpected and not following 

The Ferns 1, 2, 3 Code.  Staff are responsible for 

• Implementing the behaviour policy consistently (including appropriate recording and reporting) 

• Having high expectations for behaviour and learning behaviour in all areas of the school 

• Modelling positive behaviour and how to follow The Ferns 1, 2, 3 Code 

• Support children to show expected behaviours - behaviours that, within the social setting they 

are in, encourages others to feel calm or possibly even pleased 

• Support children to correct unexpected behaviours – behaviours that, within the social setting 

they are in, may result in people who witness the behaviour feeling stress or possibly becoming 

upset by it 

• Creating a safe learning environment for all children 

• Provide a personalised approach to children’s specific behaviour as appropriate to their 

individual needs 

• Creating effective partnerships with parents, enabling children to see key adults in their life 

supporting them towards a common goal 

• Attend relevant training associated to positive behaviour management 

 

The Role of the Families 

• To support their child in adhering to The Ferns 1, 2, 3 Code 

• Advise the academy of any changes in circumstances that may affect their child’s behaviour 

(both short and long term) 

• Attend meetings to discuss behaviour concerns with your child and the class teacher promptly 

• Model expected behaviours at all times while on or near the academy grounds 

• To ensure their child is ready for academy by being well rested and on time, dressed 

appropriately following the academies’ uniform policy and expectations 

  

The Ferns 1,2,3 Code 

The Ferns 1,2,3 Code has been formulated with the safety and well-being of the children in mind, and 

to enable the academy to function efficiently as a place of learning.  The Ferns 1,2,3 Code is displayed 

in all classrooms and around the academy. 

 

1. READY – are you ready? 

• Are you ready to listen? 

• Are you ready to learn? 

• Are you ready for PE, with your kit? 

• Are you ready for assembly to start? 
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• Are you where you need to be? 

2. RESPECTFUL – are you being respectful? 

• Are we treating everyone with respect? 

• Are we using kind words? 

• Are we being polite and showing good manners? 

• Are we including everyone? 

• Are we thinking about others? 

3. SAFE – are we all safe 

• Are we thinking about how to be safe in the playground?  

• Are we doing the sensible ‘Ferns Walk’? 

• Have we tied our shoelaces? 

• Are we managing our bodies? 

• Do we tell an adult if we are unhappy? 

Positive Strategies to Promote Excellent Behaviour for Learning 

Consistent, calm adult behaviour helps cultivate a culture of fairness and empathy whilst keeping the 

focus positive.  

We believe in ABC – Attention for the Best Conduct. This visible consistency can be seen in the following 

ways:  

• Acknowledge good behaviour/conduct on all occasions - Public praise in the classroom and at 

celebration assemblies (or privately pending which is more appropriate for the individual) 

• Recognition Boards in the classrooms – Walls of Fame not Walls of Shame. 

• Positive communication with home – sharing positive news with parents and carers 

• Special Mentions 

• Displaying children’s work in the classroom to celebrate their achievements 

• Class and Academy Rewards 

Relentless Routines - Ensure every child is talked to every day.  Children come to expect it and feel 

valued and noticed: 

• Conversations with every child every day 

• Greeting each child in the morning 

• Saying goodbye every afternoon 

 

Scripted Interventions when behaviour is more challenging.  Conversations which are fuelled with 

kindness, nurturing and calm following Emotion Coaching Scripts (Appendix A): 

• Use of positive language – telling the pupil what we want not what we don’t want 

• Avoiding unnecessary battles 

• Where possible and appropriate giving children control and choices – particularly when we know 

the child is affected by trauma and loss 

• Avoiding behaviour conversations during learning time 

• Adults saying ‘thank you…’ before they say ‘please…’ 

Restorative follow ups: 

• Shoulder to shoulder conversations – no physical domination 

• Behaviour anchored in previous positive behaviour you’ve seen before 

• Choices given – passing control to the children 
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• Saying ‘thank you for listening’ 

Rewards & Positive Reinforcement 

At The Ferns Primary Academy, we have high expectations for children to behave well.  This is 

supported through descriptive positive praise, modelling and rewards – focusing on ‘shining the light 

on the good’. This is for all children. 

Most children respond well to descriptive positive praise, where their efforts are seen to be valued, 

and make considerable efforts to improve their work, and their behaviour.  Classroom and academy 

displays are used to recognise positive learning behaviours.  Strategies to promote and reward positive 

behaviour include 

• Verbal and non-verbal descriptive positive praise and reassurance 

• Power Points 

• Informing parents – face to face, on the telephone or via SeeSaw 

• Awards in celebration assemblies 

• Constructive feedback 

• On the spot class rewards (such as a few minutes additional play) 

 

Supporting behaviour, Sanctions & Discipline Procedures  

We expect children to follow the 1,2,3 Code at all times and we refer to it regularly, particularly when 

we are correcting behaviour.  However, there are times when children may behave unexpectedly.  

Children need to know the boundaries of expected and unexpected behaviours in different social 

situations.  This is all part of growing up.  These boundaries are firmly and clearly outlined below.  

Minor breaches of discipline are generally dealt with by the class teacher or member of support staff 

in a caring, supportive and fair manner, with some flexibility regarding age of the child, as far as 

consequences are concerned.  Each case is treated individually.  Children are made aware that they 

are responsible for their own actions and that breaking rules will have consequences/sanctions. 

The purpose of a consequence/sanction is to: 

• Help children learn that consequences follow actions   

• Enable the child to take responsibility for what happened and to ‘fix’ the situation by a repairing 

task or action - to make it better   

• Show that a school, like our society, has rules and collective responsibilities   

Tiered sanctions allow the teachers and support staff to remind children of positive expectations and 

the opportunity for the children to take responsibility for the choices they make and move forward. 

A range of responses broadly follow our whole academy approach as: 

1. Redirection: 

Acknowledgement from the adult that the child is struggling, and some choices offered to support the 

child to regulate their behaviour. 
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2. Reminder 

A 1,2,3 reminder and brief discussion about how the situation would look if we were to apply the value. 

Anchoring a conversation in positive behaviours previously seen e.g..’I know you can focus / care /are 

good at communicating (etc) because I remember seeing you yesterday when you….’  Scripted 

approaches at this stage are encouraged (Appendix A). 

3. Caution 

If the challenging behaviour continues then a clear caution is given privately warning the learner of 

the possible consequences of their choices.  The sanction would involve missing part of play to make 

up for lost learning in ‘Learning Catch Up’, natural consequences (tidying a mess they have created), 

spending a short amount of time learning away from their classroom.  This is supervised by the class 

teacher or a member of the SLT. 

4. The Time-Out or Reflection 

Time out or reflection time is given to allow the learner time to reflect away from others and spoken 

to privately. 

At this stage: 

• Boundaries are reset 

• Learner is asked to reflect on their next step. Again, they are reminded of their previous conduct/ 

attitude/learning 

• Learner is given a final opportunity to re-engage with the learning / follow instructions.  Learners 

should only stand outside classrooms if they need to cool down and/or to defuse a situation.  In 

general, three minutes should be enough. 

5. Internal Referral 

If the steps above are unsuccessful, or if a learner refuses to follow a consequence then the learner 

will be supported to continue their learning somewhere they may be able to do so more successful.  

The Class Teacher is likely to involve a member of the SLT at this point.  

Staff will always deliver sanctions calmly and with care. It is in nobody’s interest to confront 

unexpected behaviour with anger. 

6. Restoration 

Before the next lesson, private restorative conversations between the learner and the member of staff 

will take place, to discuss together what has happened, talk through the consequences and how to 

make things better. 

• With more extreme and persistent behaviour, a restorative conversation will occur after the 

sanction and is recorded on CPOMs. 
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• We always aim to inform parents at the end of the day. We consider this of paramount importance 

when supporting excellent behaviour for learning. 

For children whose behaviour continues to be disruptive, challenging or unsafe: 

• Recording of serious incidents or persistent unexpected behaviour is expected on the school’s 

safeguarding platform, CPOMS.  This is a record of what happened, what action was taken and if 

parents have been informed.  These reports are monitored by the Senior Leadership Team. 

• It is sometimes appropriate to create a written Individual Behaviour Support Plan which is agreed 

by staff, the child and the parents.  This includes desired outcomes, rewards/sanctions, an agreed 

period of time until review.  If the child displays risky behaviour (that puts them or others at risk) 

an Individual Pupil Risk Assessment may also be completed. 

• Referral to academy based staff, i.e. ELSA Team (Emotional Literacy), Inclusion Support. 

• Referral to an outside agency for help, i.e. Educational Psychology Service, CAMHs, Primary 

Behaviour Service. 

• For vulnerable children* or children who have Special Education Needs or a Disability (SEND) 

experiencing emotional health and wellbeing issues we make every effort to understand their 

behaviours and individualise our response to them. 
 

*Children with social, emotional and mental health needs (SEMH) and /or Autistic Spectrum 

Disorder (ASD) needs or who have experienced challenging circumstances at home such as being 

a ‘Looked after child’ (LAC) or Previously LAC children. 

• We treat children with care, concern and sensitivity.  We acknowledge their right to privacy.  We 

ensure that we address their needs through personalised planning and differentiation throughout 

an extended academy day. 

• Additionally, we seek to understand their circumstances and involve their family and external 

agencies to ensure they are safe and that their emotional needs are being met. 

• We allocate additional provision and resources to ensure they are able to learn in the academy 

context and achieve success. 

Record Keeping 

It is necessary to have a form of record keeping when a child is causing disruption to learning (self or 

others).  All behaviour identified as Step 3 or 4 (see chart below) is recorded on CPOMS.  This helps to 

track the frequency and intensity of misbehaviour and leads to analysis of triggers, patterns and 

contexts.  It also helps the family to get an accurate view of the child in academy and helps to take 

away ‘personal’ or ‘emotive’ comments about the child’s behaviour.  Further, ABC books, tick charts, 

traffic lights or daily logs are essential for referrals to outside agencies, the Local Authority and as 

part of a statutory assessment process. 

Communication with parents is key in building home-academy cooperation and every effort will be 

made to ensure positive parental participation.  CPOMS behaviour logs will be used to analyse behaviour 

across the school.  This information may be shared as and when necessary within the academy and 

Academy Trust and will be formally discussed during the year as part of the SLT meetings. 

Suspension and Exclusion   

As an inclusive school, we will make every effort to avoid exclusion.  However, very occasionally if 

there is a very serious incident occurs (such as violence or verbal abuse or behaviour that threatens 

the health and safety of themselves or others/damage to property) it can result in a fixed-term 

exclusion.  The exclusion can be ‘internal’ during which the child is expected to come to school and 

work away from their class and their usual routines for a fixed period of time.  The exclusion can also 

be ‘external’ in which the child is asked to remain at home for a fixed period.  The parent will be 

informed in advance.  The academy must provide work for the child and parent to do at home 

throughout the period of exclusion.  The family will receive written notice of this.  The Ferns Primary 

Academy adheres to the exclusion procedures as provided by the Academy Trust.  Unfounded malicious 
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allegations made against staff will result in a fixed term exclusion.  Parents are always notified and 

expected to attend a meeting with a senior member of staff before the exclusion and as part of a re-

integration meeting at the return from an exclusion (Appendix C). 

Searching Pupils 

“Academy staff can search pupils with their consent for any item which is banned by the academy 

rules. Headteachers and staff authorised by the Headteacher have the power to search pupils or their 

possessions, without consent, where they suspect the pupils to have weapons, alcohol, illegal drugs 

and stolen items.” 

Use of ‘Reasonable Force’ 

All academy staff members have a legal power to use reasonable force to prevent pupils committing a 

criminal offence, injuring themselves and/or others or damaging property, and to maintain good order 

and discipline.  To ensure this step is only taken at the appropriate time, The Ferns Primary Academy 

has a team of staff who are Team Teach trained. 
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If I do this…. 

Expected Behaviours Low-level disruption Unexpected Behaviours 

• Follow The Ferns 1, 2, 3 Code 

• Show Courage, Confidence, 

Curiosity and Co-operation 

• Listen carefully 

• Try my best 

• Use kind words and actions 

• Always walk quietly on the 

left-hand side 

• Hold doors open for others 

• Look smart 

• Tidy up and look after my 

classroom and school 

• Use good manners 

Step 1 

• Call out/interrupt/talk over 

others 

• Wander around/get out of my 

seat 

• Make silly noises or distract 

others 

• Ignore class rules/academy 

values 

• Say unkind things 

• Run in school 

• Drop litter or not tidy up after 

myself 

Step 2 

• Continue to be disruptive  

• Deliberately make 

unexpected choices 

• Being rude or disrespectful  

• Be persistently unkind and 

name call 

• Annoy others deliberately 

• Refuse to follow instructions 

• Act disrespectfully to others 

Step 3 

• Continue to be disruptive 

despite previous warnings 

• Repeatedly interrupt the 

learning of others 

• Deliberately embarrass or 

humiliate another child 

• Refuse to complete learning 

• Not following e-safety rules 

Step 4 

• Carry on disruptive behaviour 

• Any deliberate action that 

hurts another 

physically/emotionally 

• Abusive language or behaviour 

• Aggressive actions/violence 

towards others 

• Running away from adults 

     

• I will feel proud of myself 

• I will be praised by adults 

• I will receive Power Points 

and behaviour rewards 

• My family may be told about 

my expected behaviour  

• I may receive a Celebration 

Certificate or Hot Chocolate 

Award 

In Class (de-escalate) 

My teacher will: 

• Quietly remind me of 

expectations and give me 

time to turn my behaviour 

around 

• Encourage me to show 

expected behaviours  

• Help me get back on track 

In Class (warning) 

My teacher will: 

• Quietly remind again using 

“thank you” 

• Remind me of a time I showed 

expected behaviour/choices 

• Remind me of consequences 

which may include 

➢ spending up to 15 minutes 
working in another 
classroom 

➢ natural consequences  
➢ writing an apology 
➢ - pending some of my 

break/lunch completing my 
learning and reflection on 
my actions 

In addition to Stage 2 

• My teacher may seek advice 

from a senior member of staff 

• I will receive a consequence 

as in Stage 2 

• My family will be informed at 

the end of the academyday 

(an Unexpected Behaviour 

Note will also be shared with 

my family via SeeSaw) 

If I have 3 x Stage 3 incidents in a 

term, my family will be asked to 

attend a meeting at school 

Senior Teachers 

A senior member of staff will be 

informed and I may 

• miss part or all of my playtime 
or lunch time  

• work in the Head Teacher’s 
office or other designated room 
(Internal exclusion) 

• be sent home (suspension for a 
fixed period) 

• no longer be able to attend The 
Ferns (permanently excluded) 

 
My family will be informed by a 
senior member of staff and may be 
asked to attend a meeting at school 

….this will happen 
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Appendix A - Emotional Coaching Scripts 

Step 1: Examples: 

· ‘I can see that you get angry when that happens.  I would feel angry if that happened to me.  It’s 

normal to feel like that.’ 

· ‘I can see you’re frowning and you’re kicking the wall and you’re expressing a lot of energy.  I would 

feel like that too if I didn’t want to do something.’ 

· ‘I noticed you looking around at the others who are working on their projects.  I think you might feel 

nervous right now about whether your work will be ok.  Have I got that right?’ 

Step 2 : Examples: 

· ‘These are the rules that you have to follow.  Doing that is not ok.’ 

· ‘We don’t behave like that even though you are feeling annoyed because it is not safe.’ 

· ‘You didn’t put the ball away as agreed.  You’re probably angry that you can’t play with Billy now 

because you have to stop now.’ 

Step 3: Examples: 

· ‘This is not a safe place to be angry.  Let’s go to a safe place and then we can talk.’ 

· ‘Next time you are feeling like this, what could you do?  How do you think you will react next time or 

if this happens again?’ 

· ‘You need to sit either by xxx or sit by your key adult in front of me – which do you want to do?’
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Appendix B 

A restorative conversation is more than a process or set of questions.  The behaviour of the adult lies 

at the heart of it.  The meeting will be a daunting prospect for any child.  The child is likely to be 

hyper vigilant.  Small things matter.  Your body language, your tone, inflection and attitude are all 

read carefully for signs of judgment and negative assumption.  Offices are not idea spaces - it is much 

better to walk and talk or engage in a collaborative activity to take the pressure off the conversation. 

 Ways to make a restorative conversation work 

• Don’t sit behind a desk 

• Focus on the outcome no matter how irritated you feel 

• Don’t rush the meeting - reserve enough time 

• Resist the urge to take notes - this doesn’t support the pupil to speak freely 

• Have a glass of water ready 

• Leave the door open 

• Answer the questions yourself - with your own reflections 

• Avoid judgmental language 

• Resist interrupting 

Pick your restorative five (for some children, two may be enough): 

• What happened? 

• What were you thinking at the time? 

• What have you thought since? 

• How did this make people feel? 

• Who has been affected? 

• How have they been affected? 

• What should we do to put things right? 

• How can we do things differently in the future? 

If Learners are reluctant to talk: 

• OK, imagine if there were…(people affected/a way of putting it right?) 

• 1 – 10 scales: “on a scale of 1 – 10, how angry were you? 

• Offer a postponement and some support if the pupil isn’t ready: “I can see that you aren’t quite 

ready to talk.  Do you need a minute or two?
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Appendix C - Reintegration Meeting Record (following an Exclusion) 

People 

present: 
 

Date of 

meeting: 
 

 

Pupil Details  

Pupil Name:  DOB:  
Year 
group: 

 

Parent/carer 
name: 

 

M/F Attendance % SEND 
Pupil  
Premium 

Looked  
after child 

Child Protection 
Plan 

M / F  %  Yes / No  Yes / No  Yes / No  

 

Details of Fixed-Period Exclusion 

Date of 
exclusion: 

 
Date of return 
to school: 

 
Total number of days 
excluded: 

 

Reason for fixed-period exclusion:   

 

Progress Update (is the pupil on track to meet their individual targets) 

Reading Writing Maths Science 

Yes / No Yes / No Yes / No Yes / No 

Comment/non-core subject update:  

 

Personalised Support Plan 

Target 

Current score  

(0-10) 

0=never, 

10=always  

Target score  

(0-10) 

0=never, 

10=always  

How will we achieve this 

Review 

date 

     

Other agreed 
actions: 

 

 

Additional Comments 

Pupil’s comments: 
 

 

Parent/carer’s 
comments: 

 

Academy’s 
comments: 

 

 
Signed: _____________________________ (parent/carer) Signed:__________________________(pupil)  
 
Signed: ______________________________ 
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Appendix D – Unexpected Behaviour letter templates 
 
Unexpected behaviour incident – text to be shared via SeeSaw and copied to CPOMS 
 
Dear PARENT NAME 
 
I am writing to inform you of an incident today where PUPIL NAME displayed unexpected behaviour in the 
classroom/during lunch time (delete one). 
 
BRIEF DETAIL. 
 
As a result, PUPIL NAME has spent some time with me reflecting on the incident to consider different possible 
actions.  They have also NAME CONSEQUENCE. 
 
Best wishes 
YOUR NAME 
 
 
 
Three Unexpected behaviour incidents in one term – letter to be sent and uploaded to CPOMS 
 
Dear PARENT NAME 
 
I am writing to express our concern that PUPIL NAME has had three or more unexpected behaviour incidents 
this term in which they have not met our academy expectations. 
 
We have been working with them to identify successful strategies to support them but the behaviour continues.  
As a result, we would like to involve you, as their parent/carer to discuss this in more depth and gain your views 
on a plan to support your child.  
 
Where the children’s behaviour is concerned we see this is as a shared responsibility between home and 
academy and aim to establish mutually supportive partnerships. We would like to involve you in this discussion 
and the support process to follow.  
 
At The Ferns Primary Academy children are expected to behave well and show positive learning behaviours. We 
believe that a child needs to feel secure in order to achieve learning of a high quality. If a child is unable to 
achieve the above, then we recognise this as a difficulty and will strive to support them. We will seek to 
understand why a child is behaving in the way they are.  
 
I would like to invite you to discuss this on DATE AND TIME. 
 
If you are unable to make this time, please contact the academy office in advance to arrange a suitable time. 
 
Thank you for your support.  
 
Yours Sincerely  
 
YOUR NAME 
 


